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In t is bo k you wiU enJoy learning everyday idiomatic American English through amazing, 
true torie from around the world. 

When you tudy vocabulary. it i not enough to learn ind,ividual words. Everyday English is filled 
with expre ions that are two or more words long, such as tum over, get along with someone, 
and after a while. These expressions are essential to successful communication in English, and 
they oe d to be learned as individual units, in the same v\'ay as individual words. In this book 
you wiU find idioms fixed expressions, and phrasal verbs . 

f words that has a meaning different from the meaning of its individual 
. ample below, you probably know all the individual words, but you still may 

Land the meaning of the expres. ion. This is because the expressions are idiomatic. 

.	 i u I is into computer games, but I can't stand them. 

B,; i /0 mean. like very much and can't stand means dl:5like very much. 

J11 
ning of the parts. But the translation 

- fixed expression into your language may not be word for word. 

i 
a racalion, again and again, and be at death :5 door are fixed expressions. You 

cr tand the whole expression if you know the me 

er	 '1 
I verb is a verb followed by a particle such as in, at, on, for, etc. Look for and look 

i to ar phrasal verbs that mean try to find and investigate. Phrasal verbs are usually 
i I mati . You can learn more about phrasal verbs in Appendix D, page 87. 

The teps to learning idioms in this book are as follows: 
1. Read the StOi J quickly to get the main idea.
 
_. Listen several times to the story 'while you look at pictures to get used to the idioms.
 
3. Read the story and study the idioms. 
t. Complete the idioms. 
:5.	 leU the story using the idioms while looking only at pictures.
 

. Talk about the story and then about yourself using the idioms.
 
7.	 \ "rite about yourself using the idioms.
 

. Take a dictation that uses the idioms.
 
Q.	 Fill in the blanks in a dialogue or story using the idioms. Then role-play the dialogue or 

ell he story. 

E . .: d. aids to use with this textbook include: 

•. i . ning cassette 

•	 p ·x A: An Answer Key (page 74) 

ix B: Dictation (page 77) 

c: An appendix that gr up:; the idi ms in the b ok in \·ariou· ways to help 
er their form and m aning (page 0) 

• Appe i 0: An appendix that explains the ~rammar oi phra aJ verbs page 87) and 
give ali t . brasal 'erb (page 88) 

• lexicon; Ie. i n that lis all the idioms in the book. and gives further examples, 
lan6 uage not . and idi malic synonyms and anton. ms (page 91) 

• 
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he eac er 
General Introduction 

The goal of Can You Believe It? Book 1 is to teach high-frequency idioms, two-word erbs, and 
ixed expressions in the context of true, memorable stories to ESUEFL shtdents at a beginning 
evel. It is founded on two basic premises: 1) that everyone loves good story, and 2) that 
'ocabulary acquisition occurs more readily when new items are embedded in engaging, whole 

ntexts and used in tasks that have meaning and purpose. The book is written for classroom 
use, but it vvill also work \·vell for self-study when used with the audio program. 

Thanks in part to Michael Lewis's influential work on lexical issues, TESOL professionals are 
increasingly aware that idioms and fixed expressions form a significant part of the lexicon of 
English and are central to natural language use. These prefabricated multi-word expressions 
must be acquired as wholes in the same way as individual words. Can You Believe It? Book 1 
teaches the following kinds of high-frequency fixed lexical expressions: 

• traditional, graphic idioms, such as: easy as pie, see eye to eye, and be dirt poor; 

• non-traditional idioms, such as: spend time with, Fall asleep, and can't stand; 

• two- or three-word adverbial chunks, such as: on the way, af[er a while, and at once; 

• two- or three-word phrasal verbs, such as: slow down. be Frightened by, and get over; 

• common expressions consisting of de-Iexicalized verbs, such as make or get + a noun or 
adjective (make a living, get better), word partnerships that are likely to produce translation 
mistakes and need to be learned as chunks. 

Can You Believe It? Book 1 is compatible with comprehension approaches such as The Natural 
Approach. The picture sequences that correspond to the stories provide the basis for great 
"comprehensible input." So the book can be used for listening comprehension and general language 
acquisition at a beginning level as well as for the specific mastery of idioms and expressions. (Note 
that the first ten stories use only present tense, while the last five use past tense.) 

The approach thoroughly integrates the four skills of listening, reading, speaking, and writing. 
Activities are sequenced so that input precedes output. The initial approach relies heavily on 
listening, with picture sequences used as visual supports for comprehension. It is through this 
richly contextualized (and repeated) listening that students begin to make hypotheses about 
the new expressions and develop a feel for their use. Students then go on to read the story-an 
essentia'i step that will provide welcome written reinforcement for visually-oriented learners 
and will help all students with their literacy skills. After students' pumps have been primed, 
to speak, with the listening and reading input, they are ready to begin producing the idioms in 
speaking and writing. The output activities become progressively more demanding: th se 
include story retelling, th ught-provoking personal questions, personalized sentence 
completions, and dictation. 

Researchers contend that w ac uire new lexical items by meeting them a numbd 
(seven times, some say). Thu , in Can lou Believe Tt? Book 1, student "ill re tj­

and expressions many times within a h unit as w II a in revie\' urn 
from unit to unit. (The idioms that are ree)' 1 d between units ha 'e 
the Table of Contents, as well as in the ~ 'e lill rw a d E.·pr io B 
reading.) 

Extra Features 
Listening Cassette 
The cassette features dramatic readings of all the stories in the text. and Dictations for each 
unit (from Appendix B). The stories are read by different actors with varying voices and 
styles so students are exposed to language variety. 

v 
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Answer Key (Appendix A) 
tudents who u e the book indepe d ntly will esp dally appreciate this feature, though 

classroom teachers will al 0 find it handy, 

Idiom Groups (Appendix C) 
Thi appendix i a rich resour for tho e tud nts who would like a better sense of how the 
idioms in Can }OU Be/iere It? Book 1 can be grouped together semantically. 

Phrasal erbs (p ndix D) 
Simple but deta') 
feel ready for i.:· 

r mmar explanations of phrasal verbs are included here for students who 
rmation. 

Lexica 
The Lexica -fa information about each idiom and fixed expression in the book. 
Additional '>"""'"'""Jl~;;: mar information, more collocations, and idiomatic synonyms and 
anton,'Tru ar~' I ~d, 

'ng Suggestions 
u\'ities in each unit can be used in a variety of ways, and you are 
'ment and adapt them as you see fit. The suggested sequence below can be 
on ~our go Is and your specific class needs. 

tory quickly to get the gist, have them do one of the following 

d look at he picture sequence on the opposite page. Discuss (in pairs 
hat the story seems to be about. 

. at the title and the picture on the story page. Make predictions 

Then ask s-ruae'n~, 

lear u 
"t'\ 

idioms in conteY,1r rf,,-;,nd ,th.. 

thi

ince th " 

o

'n

tory Quickly just to get the main idea or the basic story line. You 
might gi\' t r th ee minutes for this. (The details of the story will 
bee m they Ij ten to it repeatedly while looking at the picture 
equence.I Pre manner viII allow students, especially those who are 
tronder vi ual as. to relax and better comprehend the story and the new 

"input" stage. It is best to have students read silently at 
this stage e th text in their own way. 

2. Listen 
- .. tte or, if you prefer, read the story to the students. 

during tb first Ii tening). Tell the story at a natural 
he end of breath groups and sentences. This 
~ goal of this activity is to provide students 

he e and discover meaning in language 
. r~nl.es and hypotheses about new language 

•_ ;ee mfortable with; this exercise thus 
stlJll:!e.;nts- a quire new language. During the 

l ;om on the board, as reinforcement 
u b to write them on the board 

Ask students to over tht: • _ 
If you are not using the c "''''','';''..A''.. • Ylhe numb r as you move from picture to 

-Juan stage in which a high degree of 
cI 

picture so students can foil 
speed, pausing some\<\'hat Ion er ­
will give students important pr,xcssU1ig 
with truly "comprehensible input 
contextualization will allow them' 
that they are hearing for the fir t time, ,Mitliam! 
in context is skill that all language Ie' 
develops good learning strategies while hi' i 
third lelling of the story, you ma want lo \' i 
for y ur vi ually-oriented students. (The ea51 -

prior to lhe retelling and point to hem they Uf. 

As an as essment technique (to see howell stud n ha undrr_t d and internalized the 
new expressions in the story), tell students you are going to talk about the pictures ut of 
order, They should point to the picture you are describin ,Or, an altemati e, retell the story 

\Ii 



"Ilaking some major "mistakes." Have students signal somehow (by raising their hands, making 
. f; e, or making a buzzing sound) when they hear a mistake. 

3. Read the Story 
Your more visual learners will be especially eager to take a closer look at the story at this point, 
double-checking their hypotheses with the New Idioms and Expressions box. After students 
h ve had some silent time for re-reading, you might want to have them read aloud for 
pronunciation practice. Volunteer could take turns reading to the vvhole class, or pairs could 
read to each other, helping each other with pronunciation. You may want to do part or all of 
Exercise 6 at this point (see suggestions below). 

For a bit of extra practice with the idioms, and as a good lead-in to Exercise 4, you could 
conduct the following matching activity: Write the unit idioms on slips of paper or index cards. 
Cut the idioms in half. Give half to each student. Tell students to stand up, walk around the 
room, and find the other halves of their idioms. As a check, have the pairs say their idioms 
aloud to the whole class. 

4. Complete the Idiom/Match 
This activity functions as an assessment of sorts, making sure students can put the parts of the 
idiom together and understand its meaning before using the idioms in the story retelling in 
Exercise 5. 

5. Tell the Story 
At this point, the exercises move away from recognition into production. Elicit the story orally 
from the whole class first. Encourage students to call out the ideas of the story in 
chronological order. They can, of course, look at the picture sequence during this activity, but 
the story should be covered. The retelling will be a paraphrase of the original story, but 
students will probably reuse most of the new idioms. (You could have the idioms listed on the 
board to give students a bit of extra help.) You may want to run this activity as a variation on 
Language Experience, writing down sentences and phrases on the board as students suggest 
them. Underlining the idioms and fixed expressions that students generate will help to 
highlight them. 

Next, ask students to work in pairs or small groups to retell the story to each other. Once again, 
make sure they cover the story. One way for them to work is with Talking Chips, 
communication regulators used in Cooperative Learning. Working in pairs or groups of three, 
each student takes four or five Talking Chips (e.g., tokens, such as buttons, poker chips, or 
paint chips). Together, they reconstruct the story. As each student contributes a sentence, he or 
she puts in a token. (The chips ensure that each student speaks and that ali have an equal 
opportunity to participate.) 

6. Answer the Questions 
The questions in the se
 
As an alternative to the tra itionaJ \ 'hole-C
 
using Numbered Heads Together. a Cooper iL I!
 
Heads Together are as follows:
 

a. Students get into teams of four and nUIllbe . 

tion either use an idiom froID the unit or elicit an idiom' 
-Qu r r i 

b. The teacher asks a question. 

c. Students on each team literally put their head tog th r and reach a consensus on the
 
answer and the phrasing of the ans\ er.
 

d. The teacher calls a number at random. Student with that number raise their hands (or
 
stand up) and report on their team's answer. You will probably want to get each team's
 
answer, as there will be variations to discuss and comment on.
 

The advantages of this questioning technique over the traditional Whole-Class-Question­
Answer are the following: All students are involved since no one knows who will be cailled on; 

vii 



stronger students help weaker one: tu en ­ in' lim 'an "reh ar al time in small 
groups before they ha e t r spond in fr Ie cia . and a wrong response i not so 
embarras'in ecaus it om fr han aT' indi 'id l. 

t .. j r in whole- I ss setting or in small 
springb1 - . r mini-paragraph writing. Allow students 

hare th ir writing with partners. 

OOIDn':etiions fila\' iLi.~ ,SOtnt'\'\·j~.Jt personal, so students may prefer to share them 
~ .: a . You might ask volunteers, though, to put 

'e shared. Be sure that the volunteers understand 

USE~ ~i1P£~'ix B read students the dictation. A recommended procedure 

nnal speed. Students should not write at this stage. 

_ ; time pausing long enough after each breath group for 
in advance, that students know the words comma and 

time, at near-normal speed, allowing students to check their 

m work or the work of a partner using Appendix B. Students 
i -t tions, where one student dictates to another. 

.a ogue/Story 
iduall , in pairs, or groups to fill in the blanks with the appropriate 

. they can check their answers in Appendix A. 

'ni . have a dialogue exercise. In this case students can practice the 
Thap preparing for an expressive reading for the whole class. 

i have a story exercise. After filling in the blanks, students can either 
~ story to each other in pairs or paraphrase it to each other, being sure to 

r~~U;I~ IU:IOUI:)- in th box in the retelling. 
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1. 2 

9 on • get worse and worse • can't stand something • 
r someone)? • take a look (at something) • lose it 

6 
s, a train, a plane) • sit down. pick something up • 

e something out (of a place) 

Home 10 
e • be horrified by something • run away • turn over • 

me Fast Asleep 14 
• turn something off. get out (of something) • get on 

s Out 18 
• pay for something. head for a place • on the way (to a place) • 

os on something 

22 

life 26 
• a"':r a while • listen to someone or something • be frightened by 

9 • lots of • right away • just in time 

s to Cheer You Up 30 
• be into something. put something on • look like someone or 

as • laugh at someone or something • be crazy about someone or 

vacation 34 
e a vacation. take a picture (of someone or something) • get in 

9 • ook for someone or something. do one's best • not believe one's eyes 

38 
for dear life • break into something. take off • speed up. slow down • be in (big) 

'"' e· a) for someone or something 
cJed idiom: get on (4) 

I'·.,·'n ....bors Fed Up wit" loud Music 42 
p (with someone or something) • get along (with someone) • again and again • turn 
9 down • take something away • be steaming • go after someone or something 

46 

50 

54 
e • have trouble doing something. be at death's door. llie 

get in (8) 

2. 
a b 

~ething 

• gr- oetter 

~ 

• - _ a: 

-5 

eo idioms: ge rid of (1), get out (4) 

a gs on for Dear life 

Units 6-10) 

E pe is Easy as Pie 
'C- • soend time (with someone) • be over. let someone out • later on • make a 

the face (2), look for (8) 

e Day 



13. lazy Mailman Hides letters 58 
What is going on? • smell a rat • look into something • drop in (at a place) • come across 
something • at least • at once 
recycled idiom: not believe one's eyes (8) 

14. Girl Wants More 80dy Art 62 
be in • see eye to eye • get mad (at someone) • have second thoughts (about something) • at 
times • stare at someone or something • think about someone or something 
recycled idiom: can't stand something (1) 

15. One in a Million 66 
one in a million • be dirt poor. drop out (of something) • make a living • in addition • be 
well-off. give something away 

Review Unit 3 (Units 11-15) 70 

Appendix A: Answer Key 74 

Appendix 8: oictations 77 
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Appendix 0: Phrasal verbs 87 
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